ABSTRACT
necessary skills needed for more difficult reading.
One objective of this study was to evaluate the effects of using SRA Decoding Strategies [6] on word decoding of a ninth grade male with a learning disability. An additional objective was to evaluate the efficacy of these procedures in a high school classroom. This would provide a replication [10] for our research employing Direct Instruction [2] ; [7] ; [8] in a different classroom with a different classroom teacher.
Method

Participant and Setting
The participant was a 15-year-old 9th grade male student.
His IEP indicated that he was diagnosed with a learning disability. He received services in a resource room for reading because he was only reading at a 2nd grade level. The participant told the authors that he enjoyed school. His attendance was excellent throughout the data collection. When not working on reading lessons, the participant spent his time in class completing homework that was due that day.
The study was conducted in a resource classroom located in a large public high school in the Pacific Northwest. The special education high school resource room employed a large amount of on direct instruction materials to assist students with their reading difficulties.
The resource room was staffed with a certified special teacher and instructional assistant. Once a week a volunteer from the community would spend the day in the classroom. Nine students were in the classroom when data were taken. Many of these students were enrolled in general education classes most of the day. The study took place during second period, twice a week, between 9:00-10:00 a.m. every Tuesday and Thursday for 10 weeks. The study was conducted by the first two authors who were completing degree requirements for an undergraduate degree in Special education from a local private university [15] 
Materials
The materials included the SRA Decoding Strategies text [6] , data sheets, and flash cards. The text employs direct instruction intervention to help with letter sounds, word decoding, comprehension, and fluency. Twenty thre flashcards were used to collect data on whether intervention was working or not. One target word was written on the front of each index card. Data sheets contained the decoding words were found in the lessons of intervention and on the flash cards.
Dependent Variable
The dependent variable was decoding words from word One of the author would hold up a card for the participant to see, while the other author took data. The card was held for 3 seconds. This was timed by looking at the clock or using a timer. A data sheet was used to record the data.
Design
A multiple baseline design [10] ; [12] Throughout the intervention, some praise, such as "good job" or "that's right," was used to affirm the participant that he was saying words correctly. Less praise, a simple nod or a, "Mmhmm," was used during the story, to avoid interrupting the flow of the story. After the participant finished reading the story, intervention was over and the participant could work on homework.
Interobserver Agreement
Interobserver agreement was collected for 76% of the sessions. One author used the data collection sheet to record correct and incorrect answers as the participant was reading the words. The other author, who was testing the participant, separated the cards into two piles, correct and incorrect,and later filled out the data sheet. The researchers recorded data independent of each other.
These data were then compared by point-by-point agreement ratio, seeing if all the marks ( "+" or "-"signs)
were the same or not. Average agreement was 95% with a range of 90 to 100%.
Results
The results of the participant's intervention are displayed in (range 0-28%). Once the decoding procedures were employed, the average words read correctly by the participant increased to 34% (range 14-71%). The average of words read correctly for Set 3 baseline was 26% (range 0-50%).
Discussion
The SRA decoding program worked well with the participant. He was able to improve his skills in learning to read novel words that he could not read in baseline. He was also able to continue to read these words after the consonant following the vowel and saying the sound of the letter when there are two consonants following the vowel. More research with additional students using the decoding procedures need to occur.
Summary and Conclusions
The findings of this study demonstrate the decoding program went beyond teaching students simply individual words. The text teaches useful decoding strategies so that students can use those to decode novel words. The authors also felt that their instruction allowed the participant to learn new words. Also, since he read daily, he was able to decode and read new words on his own. The participant's special education classroom teacher will continue using it with the student if there is time during class to complete a lesson with the student. 
